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DISTRICT MISSION

District Vision and Mission

Every Child in every classevery daywill: feel
welcomed, safe, and included in our community; h.
adults consistently interact in ways that foster
positive, supportive relationships; and be engagec
relevant academically rigorous instruction.

feel welcomed, safe, and included in our community;

Adults will personally welcome each child as they enter the school and each classroom.

The layout of the school and each classroom will be inviting and conducive to learning.

Students will learn social/emotional skills through direct instruction, supports, and institutional practices.
Disciplinary practices are restorative rather than pun#igpairing relationships.

Schools will actively engage families in the educatiorhefrtchildren and community.

=A =4 =4 =4 4

have adults consistently interact in ways that foster positive, supportive relationships;
T School expectations, practices, and rules will be informed by the chronological and actual developmental levels oétheeisitive

T Adult responses to chil dr endscobnesh aweirarnsg wihleli rb ec oemppr aethheentsii cv
development and any possible trauma or stressors.

T The school will work proactively and collaboratively with families to supgi@ whole child.

and be engaged in relevant, academically rigorous instruction, informed by data.
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1 Each lesson will incorporate rigorous student tasks that engage all learners, provoke mighex r t hi nki ng, moni to
progress, and provideddback to students for improvement.
1 The schools will monitor and adapt their instruction to ensure students learn the skills and knowledge to prepare é¢reonfofuture.

Our Core Values are
Community, Appreciation, Responsibility, and Excellen@ARE).
Instructional Vision:

When instructional strategies are tied to the needs and interests of all students, the curriculum, desired studenaodtckasEsom
assessments; learning is enhancBide Gardner Public Schools instructional improvetrgructurefocuses omprovidingteachers, principals,
and administrators with meaningful support and actionable data to systemically manageoasntistructional improvement. Instructional
improvemenincludessuch activities as: instructional plannimgjlecting and analyzing datasingdatato inform decisions on appropriate next
instructional steps; and evaluating the efifeeness of the actions takefihe District will address instructional improvemdémtough
collaborative problersolving and action planningased on multiplstudentlevel datasourcesuch as attendance, disciplif@;mative,
benchmarkand summative assessmemt®dit accumulatiormndstudent survey results to provide earlywarningdi cat or s of a
educational failure The District will utilizeinstructional learning walk data to determine professional development needs

Theory of Action:

If we

0 create, implement, and assess clear, high level common expectations for student learning that are aligned with gstdet land|date
standards & objectiveand

0 teach using rigorous, challenging learning activities and differentiated instrucidnalat egi es t hat support s
academic growth while developing positive learning partnersaips,

0 utilize academic and social emotional data to inform our instruction and interveamons,

0 work in collaboration with families ancbmmunity partners to engage in shared decision making for effective educational programming

then:

All students will have equitable access and opportunities to achieve at their highest level, and become lifelong, we|lpbobem seekers
andsolvers who positively contribute to the workforce and their community.

To addresshetheory of actiorlistedabove the District has identified the following instructional goals
1. Increase Student Achievement and Growth Scores on local and state esssssmll students
2. Reduce the achievement gap between the aggregate populatideraifeed subgroups
3. Provide an inclusive model of instruction with a tiered system of supports for all students

1 U.S. Department of Education Race to the Top Executive Surmary

Page2 of 25 9/2/20




4. Increase parent/community partnerships for impratadent growth and achievement

5. Increase opportunities for students to graduate with college credits up to an Associates Degree or with specifidisktlefcerti
to enter a particular career pathway.

Instructional Model:

Instructional planningmplementationand monitoring are not functions that stand alone. They are interdependent upon the creation al
maintenance of an aligned, comprehensive curriculum; the use of muépkd assessmentnd data collection/analysis to determine lewéls
learning adto inform future instructionand professional development that supports instructional best practices. (See Figure 1). At the center
all of these systems is the learner and the continual analysis of learner achievement and growth.

Figure 1: Data Analysis

and Reporting——»

Standards
and
Curriculum

PD for Learner Instructional

Teacher and

i Design,
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9S00 Artifacts Resources

Assessment
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Growth

Reform SupporNetwork 2014https://www?2.ed.gov/about/inits/ed/implementatsupportunit/techassist/instructionaimprovementplanningguide.pdf
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Instructional Planning

All Instructional Planning and Practices align with state and local grade level/content area curasskssmentand professional
development. ristructional planning is implemented through the Understanding by Digsiigy) Backwards Design model (Wiggins &
McTighe, 20®). Using this model, teachefsllow a threestage methodology of instructional design.

In stage 1 teachers identify results by asking these key questions:
1 What should students know, understand, and be able to do?

1 What is the ultimate transfer we seek as a result of this unit?
1 What enduring uneistandings are desired?
1 What essential questions will be exploredigpth and provide focus to all learning?

In stage 2teachers determine assessment evidence by asking the following key questions:
1 How will we know if stdents have achieved the desired results?
1 What will we accept as evidence ofdtmt understandingnd their ability to use (transfer) their learning in new situations?
1 How will we evaluate student performance in fair and consistent ways?

In stage 3 teachers plan learning experiences and instruction by asking the following key questions:
1 How will we support learers as they come to understand important ideas and processes?
1 How will we prepare them to autonomously transfer their lagfh
1 What enablg knowledge and skills will students need to perform effectively and achieve desired results?
1 What activties, sequence, and resources are best suited to accomplish our goals?

1703 North Beauregard Street | Alexandria, VA 223714 USA | 17035789600 or 18009332723 | WWW.ASCD.ORG
http://www.ascd.org/ASCD/pdf/siteASCD/publications/UbBDhitePaper0312.pdf

In addition to the Backwards Design model for instructional planning the Digtitizesthe Universal Design for Learnir{yDL)

framework(CAST, 2012)o provideopportunities for all learners axhieveacademisuccess. This framework allows teachers to design lessons

with multiple means of rpresening information,multiple meandor students to egage in the learning experiene&d multiplemeandor
students to express their understanding ottment(SeeFigure 2).
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Figure 2:

Universal Design for Learning Guidelines
™

>

Provide Multiple Means of

Engagement

Purposeful, motivated learners

Provide options for self-regulation
+ Promote expectations and beliefs that
optimize motivation

+ Facilitate personal coping skills and strategies
+ Develop self-assessment and reflection

Provide options for sustaining effort
and persistence
+ Heighten salience of goals and objectives

+ Vary demands and resources to
optimize challenge

+ Foster collaboration and community
+ Increase mastery-oriented feedback

Provide options for recruiting interest
+ Optimize individual choice and autonomy

+ Optimize relevance, value, and authenticity
+ Minimize threats and distractions

Provide Multiple Means of

Representation

Resourceful, knowledgeable learners

Provide options for comprehension
+ Activate or supply background knowledge

+ Highlight patterns, critical features, big
ideas, and relationships

+ Guide information processing, visualization,
and manipulation

+ Maximize transfer and generalization

Provide options for language,
mathematical expressions, and symbols
+ Clarify vocabulary and symbols

+ Clarify syntax and structure

+ Support decoding of text, mathematical
notation, and symbols

+ Promote understanding across languages
+ lllustrate through multiple media

Provide options for perception
+ Offer ways of customizing the display
of information

+ Offer alternatives for auditory information
+ Offer alternatives for visual information

Provide Multiple Means of

Action & Expression

Strategic, goal-directed learners

Provide options for executive functions
+ Guide appropriate goal-setting

+ Support planning and strategy development
+ Enhance capacity for monitoring progress

Provide options for expression
and communication
+ Use multiple media for communication

+ Use multiple tools for construction
and composition

+ Build fluencies with graduated levels of
support for practice and performance

Provide options for physical action
+ Vary the methods for response

and navigation
+ Optimize access to tools and

assistive technologies

(c)2014 CAST, Inc.




Instructional Implementation:
Model:
Workshop

At the elementary and middle school level, teachers use a workshop model of instruction in ELA and Mathematics. The workshop
structure consists of tinfer whole class instruction in a skill or strategy with guided practice; time for small group or individual work practice;
and time for group sharing of the lesson to summarize, synthesize, apply knowledge or skills, or to share and celalzate éseso

Practices:
Response to Intervention RTI)

At all grade levels and in all content areamphasis has been placed on increasing classroom discourse with student led diaoalssion
fjust in timed instruction with tiered instructional supports. Mastchedulemcludeblocks of time for RTI support and interventigoas well as
blocks of time for common planning to collect and analyze student performanc&k@aia.implemented as defined below

1 Tier 1: High-Quality Classroom Instruction, Screening, and Group Interventions

o All students receive highuality, scientifically based instruction provided by qualified persofnf@lBe st Fi r st | nst
A All students screened to establish an academic and behavioral baseline and to identiifygsteaggers who need
additional support.
o Students identified as being fAat risko receive suppl emen
A Student progress is monitored using a validated screening system
A Students showing signifant progresarereturned to the regular classroom program.
A Students not showing adequate progress are moved to Tier 2.

2 The National Center fdrearning Disabilities jattp://www.rtinetwork.org/learn/what/whatisrti
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1 Tier 2: Targeted Interventions

o Students not making adequate progress in the regular classroom in Tier 1 are provided with incire@sisighy instruction
matched to their needs

0 Services and interventions are provided in sigadup settings in addition to instruction in the general curriculum.

o Students who continue to show little progress at this level are considered fanteonsé/e interventions as part of Tier 3.

1 Tier 3: Intensive Interventions and Comprehensive Evaluation
o Students receive individualized, intensive interventions
o Students who do not achieve the desired level ajness in response to these targeted interventions are then referred for a
comprehensive evaluation and considered for eligibility for special education services under the Individuals with Bisabilitie
Education Improvement Act of 2004 (IDEA 2004).
0 The daa collected during Tiers 1, 2, and 3 are included and used to make the eligibility decision.

Inclusion

Gardner Public Schools committed to providing a quality educational experience for all learners in a least restrictive environment. As
such, it isthe goal of the District to increase the level of inclusive practices in all grade levels and content areas. It isd-¢captinee
additional complexities of teaching inclusion classes make planning challenging. Although challg@agimggis a vduable procedure as it
requires a | evel of problem solving to identify s timesestg gfitsesd t h a
physical needsandwill help teachers achieve authentic inclusion for all stud@®CD,2007). (See Appendix B for specific Inclusion Practice
look fors).

Social/Emotional Learning (SEL)

The Districtoperates from the framework ©he Collaborative for Academic, Social, and Emotional Lear(@GASEL) guidelines to
address the social emotional needs of all students (See Figure 3).
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Figure 3:

SOCIAL
AND
EMOTIONAL

LEARNING

RESPONSIBLE
DECISION-
MAKING

4~D e“s ©2020. CASEL. All rights reserved.
CommuniTy PARTY

In alignment with CASEL,he District utilizesPositive Behavioral Interventions and Supports (PRESA Tier Jand Tier Zbehavioral
support/interventioto develop selfnanagement and psocial behaviorsand to create a safe and nurturing learning environment for all
students. Professional development and common planning time are provided to all staff members for leasnalgtuestrategiesand
planning for behavioral supports and interventiotiizing research based positive behaviaedtegiesand pactices. Additionally, the District
has purchased an SEL curriculum
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Sheltered Emersion Instruction SEI) Strategies
Administrators and teachers are endorsed in Sheltered English Imn{&Bipmstructional strategies to provide supports and
interventions folEnglish Language Learners (ELLS).

Instructional Coaching
The District employs
1 Two Literacy Coaches at tledementary level,

1 One Math Coach at the elementary leald
1 OneSEL Coach at th@rimarylevel.

The Coaches work with teachers amutininistrators to
9 Model lessons,

1 Obsewre lessons and provide feedback,
1 Collect and aalyze student performance data, and
1 Facilitateroot cause analysis and action planning to respond to data

Learning Walks

Learning walks are conducteskeveral times per year by District and Building Administration and gtafbserve instructionglractices
andto identify areas of instructional strengths and needs. Data collected from the learning walks are tanddyeadine professional
development needand toinform educator evaluatiogoal setting.

The District has identifiedpecificpractices anfocus areas for collecting data during learning wakksed on recommendations by the
Department of Elementary and Secondadyication (DESE) and District stafbltaboration(see AppendixXC). For example, it is a District
expectation thatleteachers will have the following items posted in their classrooms:

i Standards being addressed

1 Longterm and shosterm objectives of learning

0 Learning Targets/Success Criteria

1 Essential questions

It is expected that objectives and essential questiohbevikferred to at the beginning of each lesson, at least once during the lesson and agair
the conclusion of the lesson. It is also expected that this practice would be observed during learning walk observations.
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Educator Evaluation
Educator evaluans area key component to the instructional process. Student academic growth, Learning Walk data, classroom

observations, educator sal§sessment, individual and team geetting and observational feedback regarding effective instruction and
instructonal growth guide the work of the District. Distriatide calibration of evaluation practices is a footitheadministrative team to

ensure that instructional leadership is consistent at each school within the District.
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When we pl

an our |

Appendix A —LessonPlanning

essons we t hi

n k

about ééé

Lesson Plan

Classroom
Management Plan

Accommodations for all
learners

(used to help design lesson
planning)

Retell
(used to help design lesson
planning)

504/IEP
(used to help design
lesson planning)

How we will plan to
teachthe content,
Standards, and
Pedagogy

How our classes
move and function
through routines
and structure

How we recognize and make
adjustmentsto meet all of our
learners needs

Teach the functions of using lang.
to students who need it

Provide for our specific
populations

-Post our overarching
EQ and for the ait,
chap, lesson

-Plan for the
question of the day
-Post the goal and
topic

-Post objectives to
teach(content, skills,
analysis, etc.)
-connect larning
from pastpresent
future

-Address power
standards,
framework
standards, specific
course content
needs

-Plan for specific

-How you greet
kids

-How you plan for
seating and
movement

-What bell ringers
you plan to use

- How plan to use
groupwork and
other routines
-How you maintain
your routines
-How to plan for
effective time
management
-How you plan to
access materials
and resources
-Use effective wait
time

-Howwe plan to utilize
accommodations forlakids

not just those on plans

-How you use data to recogniz
and group students into
specific groups based on neeo
-How you ceplan with special
Ed. Teachers to adjufor levels
in your classroom

-How you infusdier | and tier I
strategies from the DCAP into
your standards, pedagogy, @n
assessment of the curriculum

-Recognize the students on your
caseload as SEI students and their
levels

-Plan to incorporate specific SEI
strategies in the areas of Reading,
Writing, Speaking, and Listening
-Really it is how you teach languag
and vocabulary based on the basic
language they pick up in the
cafeteria and the languaggou
teach in the classroom to gehem
to understand our language
-planning for students who are:
Beginning

Emerging

Developing

Expanding

Bridging

Reaching

In the English Language

-Plan for and implement
the specific

accommodations under
I addzRSyiGao

Pagel1l of 25
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pedagogies (delivery,
of instruction)to fit
class needs

-Utilize technology in
the classroom
-Assess the learning
for the unit, lesson,
exacise

--How you plan to re
teach the lesson
-How you plan for
makeups, retesting,
and alternative
assessments

-How you plan for
movement within
the chss

-How you plan to
chunk te lessons
into 18-20 time-
sets

Pagel2 of 25
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Gardner Public Schools
Elementary ELA Lesson Plan

Date:
Lesson Title/Unit
Learning Target/Objective(s) Essential Question
Vocabulary Skills

0 Comprehension:
0 Fluency:

0 Language:

0  Writing:

0 Spelling/Fundations:

Success Criteria (If | can) Standards Addressed (Number)
know | have reached the | es
Additional Unit Resources: Assessments (Formative, Summative)

Instructional Plan For All Learner€lass Warrrup, Lesson (I doye do, you do), Wrafp/Share

Total Participation Techniques Used
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Interventions and Supports (SEI, 504, IEP, Flexible Grouping, REAP, UDL, etc.)

EIm Street Elementary Excellent Instruction Checklist

ELA

Teacher is doing:

Expectations:
Provide clear academic and language objectives, w|
they are important, andbehavioralexpectations
Through complex text, creating culturally responsive
lessons that engage and sustain student attention b
providing options and multiple opptunities
Conduct frequents cheeiks for understanding, as we
as providing varied feedback and positive
reinforcement

Instruction:
Grouping students based on data and adjusting
groupings as needed (using both homogenous and
heterogenous groups)
Helpihg students understand characteristics of
complex texts
Using scaffolding as needed and providing multiple
opportunities for students to practice new linguistic
patterns, features, and vocabulary
Modeling behavioral expectations along with model
content/skills
Presenting content through multiple means, with
scaffolds and supports collaborating actively with
other adults in the room

Assessment:
Using multiple formative and summative approache
to assess students (observations, written and oral
responses, during groups)
Conducting frequent checks for understanding in
various forms with targeted feedback and adjusting
instruction accordingly
Providing teacher and student generated exemplars

Students are doing:

Expectations: (Reading, Discourse avriting)
Students engage daily with complex text
Daily promotion of word reading accurately ano
fluently
Students engage in collaborative work with peg
using rich academic language
Making connections between learning
target/objective, prior knowledgeand reaiworld
applications
Students engage daily in writing time (using
standard English grammar, conventions) for a
range of tasks, purposes, and audiences using
academic language and textual evidence
Persevering on difficult tasks (growth mindset)

Instruction:
Making connections between reading, writing,
speaking, and listening
Drawing explicitly upon content they have
learned in discussions with peers
Engaging in challenging learnings tasks regard
of learning needs (e.g., linguistic background,
disability academic gifts), such as discussing w
meanings, conducting word analysis, rereading
Collaborating with peers and demonstrating
appropriate behavior when working with peers
and for individual work.

Assessment:
Incorporate feedback from teacheand peers
into actions
Demonstrating learning in multiple ways (e.g.,
writing and oral responses)

Pagel4 of 25
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Gardner Public Schools
Elementary Math Lesson Plan

Date:
LessonTitle/Unit
Learning Target/Objective(s) Vocabulary
Success Criteria (If | can) Standards Addressed (Number)
know | have reached the | ea
Materials Assessments (Formative, Summative)

Instructional Plan FoAll Learners-Class Warrrup, Lesson (I do, we do, you do), Summarize

Anticipation Solutions and Misconceptions Questions to Ask:

Total Participation Techniques Used
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Interventions and Supports (SEI, 504, |IEP, Flexibieuping, REAP, , etc.)

EIm Street Elementary Excellent Instruction Checklist

Math

Teacher is doing:

Expectations:
Provide clear academic and language objectives, w|
they are important, andbehavioralexpectations
Representing and relatingplution methods orally,
visually, and with concrete objects
Planning and implementing culturally diverse lessorj
and problems that set high expectations and make
content available to all students
Conduct frequents cheeiks for understanding, as we
as poviding varied feedback and positive
reinforcement

Instruction:
Encouraging students to find patterns, interpret
structures and formulate conjectures about
mathematical situations using precise vocabulary
Allowing students opportunities to discuss ideamsl
solutions with peers, highlighting when students drg
explicitly on class content
Presenting content through multiple means, with
scaffolds and supports collaborating actively with
other adults in the room
Providing options for student engagement,
pergstence, and selfegulation.

Assessment:

Prompting students to explain their reasoning and
listening to their responses to identify misconceptiol
Using multiple formative and summative approache
to assess students (written and oral responses)
Conductiry frequent checks for understanding in
various forms with targeted feedback and adjusting
instruction accordingly

Providing teacher and student generated exemplars
mathematical reasoning

Students are doing:

Expectations:
Making connections betweelearning
target/objective, prior knowledge, and realorld
applications
Persevering on difficult tasks
Evaluating multiple pathways and solutions whe
given a problem

Instruction:
Drawing explicitly upon content they have learng
in discussions with peers
Expressing their ideas with words and symbols
using appropriate math vocabulary and tools
Engaging in challenging learning tasks regardle
learning needs (e.g., linguistic background,
disability, academic gifts)
Collaborating with peers andemonstrating
appropriate behavior when working with peers
and for individual work.

Assessment:
Incorporating feedback from teacher and peers
solving new problems
Demonstrating learning in multiple ways using
models, equations, and words

Pagel6 of 25
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7/ GardnerPublic Schools
M.S./H.S.Lesson Plan Sheet
Name: Date: Course: Length:
Goal: (Larger unit or topic) Obj: (swbat)
-Content
-Skill
Tooi ¢ (today's focy -Analysis/extension
P ’ y -Language:(R. W. S. L))
EQ Question: (overarching, unit, lesson QoD: (question directly related to topic)

Framework strand:

Literacy/Reading strategy:

-SSR,
-Chunking

-Prediction
-Post its

-Anticipation guide,
-Word splash, -Vocab tiering

-Text to: selfworld, text
-paragraph summary

- Jigsaw,

Writing Strategies: choose strategy

-Persuasive
-Position

-Writing for audience -Essay writing

-Informational

Primary source Doc.:

-Short write Skill sets:

-Revision

-Cognates

Cause and Effect, Correlation, Comp./Contr., Chronology, S.E.T.E.P.,
Analyze, Recording, Research, Historical connection, Interpretation, Crit
thinking, Revision, Prediction, S.I.G.H.T.,

Numeracy Strategy: choose strategy DCAP

Charts and plotting

Use of graphs

Use of data to understand math
Increase and decrease in populations

List Tier | intervention used

RETELL./level
Reading=123456
Writing=123456
Listening=123456
Speaking=123456
(vocab,sentence structure/
grammar, Academic lang.)

Assessment:
Formative:
Summative:

Essay, Homework, Groupwork, Paper,
Journal, Debate, Quiz, Test, Alternative
assessment, Interdisciplinary, Layered

assessment, Exit slip, Gogo, writing to text,

DDM,

Pedagogy:

Lecture, Modeling, Media, Small group, class
discussion, Socratic method,, Guided /Ind. practic
Flex group, Layered curriculum, integrated instruc

Mani pul ates, G/ o6bs.

Pagel7 of 25
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Appendix B —Inclusion (What to Look For)

In an Effective Inclusive Classroom ...
The educator will be . . .

y

Providing options for student
engagement, persistence, and
self-regulation

Conducting frequent checks for
student understanding

Providing clear academic
objectives and behavioral
expectations

Providing frequent and varied
feedback and positive
reinforcements to student
responses

Collaborating actively when
other adults are in the room

Presenting curriculum content
through multiple means and
providing scaffolds and support
for metacognitive processing

Providing multiple and varied
options for student
communication and expression

Modeling and reinforcing
positive behavioral expectations

Using data and student
response to differentiate
instruction and support

Observation Notes

Educator Behaviors:

Student Behaviors:

Classroom Environment:

Massachusetts Department of Elementary and Secondary Education Educator Effectiveness Guidebook for Inclusive Practices

The student will be . . .

y

<,

Making connections between new

content, prior knowledge, and
real-world applications

Engaging in learning through a
variety of approaches and

developmentally appropriate
tasks with a variety of resources

Demonstrating self-regulation

strategies by monitoring his or her

own thinking, setting goals, and
monitoring and reflecting on
progress

Demonstrating autonomy and
self-advocacy by choosing
appropriate learning tools and
supports

Persevering on difficult tasks

Making academic and behavioral
corrections based on staff
feedback and other evidence

Using a variety of tools and
means to demonstrate and
communicate knowledge

Collaborating with peers and
demonstrating appropriate
behavior during group and
individual work

(4a: What to Look F@ Observationd Pagel8)

Gardner Public Schools (July, 2019)

The classroom will . . .

y

y

Support a variety of tasks
and learning formats

Provide positive
reinforcement and motivators

Clearly display expectations,
rules, and routines

Use clear and effective
displays of information, tools,
resources, prompts, etc.

Support student use of
resources and scaffolding

Be safe and respectful of all
cultures and backgrounds

Be rich with connections to
student experience and
interest

Be conducive to collaboration
and group work

Allow for smooth physical
movement of students and
educators

Create a nonthreatening,
positive, and academically
rigorous atmosphere

Reflection and Feedback

Guiding Probes:

y

y

How do you engage students
who are Ahard

What strategies have you put
in place to address
challenging behaviors?

How do you provide tiered
interventions and supports
for students who need them?

What data have you used to
guide your instruction?

In what areas do all students
struggle, and in what areas
do only some students need
targeted support?
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Appendix C — Learning Walks

What Do | See?

Routines established and followed

Student engagement vs compliance

Do Now

Objectives

Agenda

Exit/Entrance tickets

Visual aids/supports — anchor charts

Student collaboration — discussion based on evidence

NNk WhE

Gardner Public Schools (July, 2019) Page 19



STUDENT/TEACHER

Meepcontent knowledge LUl | Astudent to student/Student
Astudentdriven instruction Areachers greeting students %) discourse to teacher discourse
Astudentdirected learning fSmilesNot grumpy or condescending o Astudents doing most of the talking
Astudents actively engaged in KCritical thinking questioning techniquep 2 | Acollaborative learning
meaningful activities OC | &1 26 jdzSadAz2yasé O Aarrangement of students
AStudent participation L | Aassion @) AStructures established
Andependent student work I | Adumor ) | ASmall groups or centers
) QO | Avodeling 5 AComprehension should not be quiteshould be
< Avioving around room talking about what they are reading
PL ANEFUL LLI | Aracilitate conversation ArurnandTalk
Aviaterials are organized F— | AReadaloud high quality text
Aefficient use of time MMini-lessons
Awellplanned lessons ACompleted plan book
fOrganization of space Anquiry ENVIRONMENT
AGradual Release of Responsibility
fStrategies: i.eKtL Aata wall
e Avord wall
RIGOR fstudent work

Rigor Adnchor charts

Adigherorder thinking Avisible thinking

fStandardsbased What | ShOUId sed :g(CBIraphlc Orgamzers

Adigh expectations . pe ear 39%‘ a d dard

IClear expectations in the CIaSS room oste '%_Jectlves and/or standards

Arasks that meet the high levels iscussed throughout t_he lesson

of Blooms / \\ ﬁStlngnts a'tfjli to explain the lesson goal
. and know if they are meeting expectationg
Angquiry STU D E N Mosted learning outcom)és 9e®
ASustained student reading & writing MPosted routines (strong routines)
DIFFERENTIATION ACritical Thinking AdctivatorDo Now
fstudents explain their thinking Avisual references to prior learning
MAMultisensory AUsing writing to communicate
HOpportunities for multi modality instruction ACooperative learning DATA/ASSESMENT
and response ACollaboration Aevid f datalri instructi
Mifferentiated instruction Anteracting with materials ,ZC\I’III ekr?cetfa & drlven |r(;_s ruction
Aocused instruction AGrappling with learning i ecking l(l)r un ersftan 'ng
Areaching with intention/purpose AThinking, reasoning, explaining, discussing |verseﬁgo ectlca[p of assessment
AExplicit instruction £Solving meaningful problems with others A:umm? ve it ticket
Avieaningful integration of technology Andependent practice ” ormatve. exit ickets
Mersonalization AvSI RAY3 aea2dzad NRIKGE |G S|E Al a stl; f&)@r}g L}}Ed I
Positive atmosphere Anquiry eacher moving aro t e c assroom
Alexible grouping fSelfpeerassessment
fstandardsbased assessment
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Gardner Public Schools Rigor Rubric

Alignment: Student perform challenging tasks thalign to the objective which meets the state standards and any fudssessments or advanced

subject requirements.

4: Student task aligns with
objective and state standards and
is atcreation and/or evaluation
level

3: Student task aligns with
objective and state standards

2: Student task partially aligns
with objectiveand/or state
standards

1: Student task is not aligned to the objectiy
and/or state standard

Higherorder thinking required: Students perform challenging tasks

questions, creatiod S@St |

LILIX AOIF GA2Y 27F

A1AE T &

thatquire use of higheorderthinking skills (i.e. answering thought provoking
t SFNYSRZ

KAIKSNI £t S@St 2S5600Q

4: Student task requires higher
order thinking skills that are a@he
creation and/or evaluatiotevel of
286004 5hY YR
their thinking

3: Student task requires higher
order thinking skills that are at
the application and/or analysis
tSOSt 2F 250604
explanation of their thinking

2: Student tak(s) requires
higherorder thinking skills that
are at theunderstandevel of
2560604 5hY | YR
explanation of their thinking

1: Student task(s) requires thinking skills th
are at theremember/recalf S@St 2 F
DOK

Student engagement: Lessarquires that all students engage inar

igorous student task.

4: All studentsactively participate
throughout the entire lesson

3: Almostall studentsactively
participate throughout the
entire lesson

2: Somestudentsparticipateor
there is downtime fosome
students

1: Fewstudentsparticipateor there is too
much downtime for the most or all of the
class

Check for Understanding: Task has individual outcomes that allows the teacher to monitor individual student progress, gisSesdi S @S t
mastery. (i.e. can be through discourse, total participation techniques, but an exit ticket or some urallyidenerated response from all students is

preferable, etc.).

2 ¥

4: Student task is individually
assessed against the objective for
all studentsand specific
differentiated feedback is provided
on how to improve performance.

3: Student task is individually
assessed against the objective
for most students and specific
differentiated feedback is
provided on how to improve
performance.

2{0dzZRSy(14Q LINE
mastery ismonitored/assessed
but not individually or feedback
is ot provided for each studen

1.{GdzRSyaQ LINRPAINBaa
monitored

Resources Used: The resources are appropriately challenging and allow students to demonstrate |
beyond proficient. (i.e. texts, problems, etc.).

evel of mastery and pusthigiging students

4: Differentiated resources require
all students to step out of their
GOKFftSyas 02YF¥
scaffolding measures planned

3: Resources are appropriately,
challenging and if level is too
high, scaffolding is planned

2: Resources are appropriately]
challenging for some but not
for others

1: Resources are not appropriately
challenging

Access for Students: Student taglows access for all students (i.e. scaffolded when necessary, opportunities for discourgenevét questions, etc.

but also pushes high achievers.

4: Student task is appropriately
differentiated to be made
accessible foall students through
scaffolding but also elevation for
high achievers

3: Student task is appropriately
differentiatedto be mad
accessible foalmost all
students throughscaffolding
but also elevated for high
achievers

2: Student task is made
accessible fosomestudents

1: Student task imot accessibléor most
students in this class

Gardner Public Schools (July, 2019)
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In 2002 Webb published his paper "Depth of Knowledge in the Four Content Areas" (DOK) in which he not only describes how

depth of knowledge can be addressed in all the content areas but also established the following levels within his model:

Ox¢

)

O«

DOK-1: Recall and reproduce data, definitions, details, facts, information, and procedures. (knowledge acquisition)
DOK-2: Use academic concepts and cognitive skills to answer questions, address problems, accomplish tasks, and

analyze texts and topics. (knowledge application)

DOK-3: Think strategically and reasonably about how and why concepts, ideas, operations, and procedures can be used

to attain and explain answers, conclusions, decisions, outcomes, reasons, and results. (knowledge analysis)

DOK-4: Think extensively about what else can be done, how else can learning be used, and how could the student

personally use what they have learned in different academic and real world contexts. (knowledge augmentation)

Webb's Depth of Knowledge

DOK Level: |

(Recall)

Verbs: arrange, calculate, define,
draw, identify, list, label, illustrate,
match, memorize, recognize, tell, ...

Focus: on specific facts,
definitions, details, or procedures

Note: there's one correct answer,

and a combination of Level |s does
not make it a Level 2

DOK Level 3

(Strategic Thinking)

Verbs: assess, cite evidence, compare,

conclude, construct, critique, develop

logical argument, differentiate, formulate,

hypothesize, investigate, revise, ...

Focus: on reasoning and planning in
order to respond complex and abstract
thinking required defending reasoning
or conclusions

Note: multiple answers or approaches

Analyzing
Applying
Understanding

Bl oomds Taxonomy (199008s)

Gardner Public Schools (July, 2019)

DOK Level 2

(Skill / Concept)

Verbs: categorize, cause/effect,
classify, compare, distinguish,
estimate, graph, interpret, modify,
predict, relate, show, summarize, ...

Focus: on applying skills and
concepts  explaining how or why

Note: there's one correct answer

DOK Level 4

(Extended Thinking)

Verbs: apply concepts, analyze,
connect, create, critique, design, prove, ...

Focus: on complex reasoning,
planning, and thinking make real-
world applications in new situations

Note: has multiple answers or
approaches often requires extended
periods of time with multiple steps

Strategic Thinking

Skills and Concepts

We b b BGK (2002)
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http://facstaff.wcer.wisc.edu/normw/All%20content%20areas%20%20DOK%20levels%2032802.pdf
http://facstaff.wcer.wisc.edu/normw/All%20content%20areas%20%20DOK%20levels%2032802.pdf

Observation Notes

Name/Teacher: Date:

Class: Coach/Principal:
Notice:
Wonder:
Try:
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